
1Summary Report: December 2020

Baseline and Scoping Study leading to a Pan-African 
feminist mentorship toolkit

AFRICAN 
FEMINIST 

MENTORSHIP 
PEDAGOGIES AND 

PRAXIS

Consultants:
Prof. Wanjiku Kabira, Ms. Alice 
Nderitu and Dr. Nkatha Kabira

Summary 
Report

December 
2020



2
AFRICAN FEMINIST MENTORSHIP PEDAGOGIES AND PRAXIS



3Summary Report: December 2020

African . Women . Lead



4
AFRICAN FEMINIST MENTORSHIP PEDAGOGIES AND PRAXIS

ACKNOWLWDGEMENTS

EXECUTIVE SUMMARY 

1.0 INTRODUCTION 

1.1 Aim of the Project  

1.2 Problem Statement 

1.3 Research Objectives 

1.4 Research Questions 

1.5 Methodology 

1.6 Distilling of experience: An African women/African feminist centered 

research methodology.

 1.7 Conceptual Framework/Definition of Terms

            1.7.1 Feminism

            1.8.2 African Feminism

1.7.3 African Feminism and Colonialism 

1.8.4 Mentorship in African Feminism

1.8.4.1 African feminism and Feminist theory

1.8.5 Basic Definition of Terms

1.8.5 Feminist Pedagogies

1.9 Different Approaches of Feminist Pedagogy

1.10 Defining Praxis, Feminist Praxis and African Feminist Pedagogies and 

Praxis

2.0 THE HISTORY OF AFRICAN FEMINIST PEDAGOGIES

2.1 The Import of Greek Mythology into Western Perspectives on 

Mentorship

2.1.1 Pre-Colonial and Indigenous Africa

2.1.2 Colonial Rule

2.1.3 Post-Colonial Africa

3.0 THE PLACE OF FEMINIST PEDAGOGIES IN AFRICA

4.0 CONTEMPORARY PERSPECTIVES ON AFRICAN FEMINIST 

MENTORSHIP

6

8

10

11

11

11

11

12

13

14

14

14

16

17

17

17

18

19

20

21

22

24

24

24

28

30

Table of 

CONTENTS



5Summary Report: December 2020

5.0 KEY FINDINGS OF THE STUDY AND RECOMMENDATIONS

5.1 KEY FINDINGS OF THE QUALITATIVE STUDY 

5.1.1 The Qualities of a Good Mentor (How to be a Good Mentor)

1.3.1 Commitment

1.3.2 Authentic

1.3.3 Objective

1.3.4 Empathy

1.3.5 Adaptive

1.3.6 Role model

1.3.7 Nurturer

5.1.2 The Qualities of a Good Mentee (How to be a Good Mentee)

1.4.1 Commitment and consistency

1.4.2 Teachable

5.1.3 The Qualities of a Good Mentorship Relationship (How to nurture a strong 

mentorship relationship)

5.1.4 The Skills, Tools and Methodologies for Mentoring Women (How to Mentor)

5.1.5 Tools and Methodologies for Mentorship

5.1.6 The Role of Traditional Feminist Mentorship Practices in Africa today (what 

are the traditional feminist mentorship practices and how can we preserve this 

knowledge?)

5.1.7 Feminist Mentoring in the 21st Century (How to mentor young women and 

girls in contemporary Africa)

5.1. 8 The link between Feminist Mentoring/Feminist Movement Building and 

Feminist Leadership 

5.2 AFRICAN FEMINIST MENTORSHIP SURVEY – QUANTITATIVE 

RESEARCH

6.0 KEY RECOMMENDATIONS FROM THE STUDY

BIBLIOGRAPHY

32

32
33

33
33

33

34

34

34

35

35

35

35

35

37

38

39

40

41

41

46



6
AFRICAN FEMINIST MENTORSHIP PEDAGOGIES AND PRAXIS

ACKNOWLEDGEMENT

First, we would like to express our sincere appreciation to Akili Dada for 
commissioning this project and allowing us to undertake it and also providing 
us with the necessary resources. Special thanks go to Emma Kerubo and 
Faith Ndung’u for their support throughout the research journey.

Special thanks to all the women across Africa who participated in the 
research and contributed in terms of knowledge and time, namely: Flaviana 
Bahati(Tanzania), Shukria  
Dini (Somalia), Samia El Hashmi (Sudan), Amina Hassan Ahmed (Nigeria), 
Mary Balikungeri (Rwanda), Sekela Mwaipaja (Tanzania), Mandiedza 
Parichi(PhD) (Zimbabwe), Diana Demba(Chad), Nana Adjoa(Ghana/US),  Sr. 
Hedwig Muse(Uganda), and from Kenya- Nyambura Ngugi, Phoebe Nyawira,  
Scheaffer Okore,  Dr. Damaris Parsitau (PhD), Grace Naiserian,  Phyllis 
Wamaitha ,  Hope Wandera,  Valerie Keter,  Cherry Kandie, Geraldine Jeruto 
,  Ann Wainaina ,  Fresiah Githumbi, Evelyne Kogi,  Hafsa Ahmed, Lucy 
Nzambi,  Michelle Kowero, Rose Mbone, Zaline Othieno, Arti Shah, Audrey 
D.L. Nzovu, Vivian Nyamwaya, Eve Mwalili, Anne Motanya, Faridah Masai, 
Claudia Okuthe, Beatrice Kizi Nzovu, Achieng Orero, Rose Obonyo, Maureen 
Mbuya, Faiza Kavetsa, Angela Mocheche, Mogeni Leah, Lilian Obiye, Audrey 
Adhiambo among many many other women. The list is endless. We thank you 
from the bottom of our hearts.
 
Sincere gratitude to our research team, namely Beatrice Kamau, Joyce 
Kanze, Nina Masore, Selina Kwamini, Claire Soit, Sandra Akama, Caudesia 
Njeri and Jennifer Githu. 

Thanks are due to our editor, Julianna Atemi as well as Kevin Mapesa and 
Bonyo for the design and layout for his guidance during the entire project. 

We thank you all for making this research journey a very memorable 
experience. Asanteni sana. 



7Summary Report: December 2020

We thank you all for making 
this research journey a 
very memorable experience. 
Asanteni sana.



8
AFRICAN FEMINIST MENTORSHIP PEDAGOGIES AND PRAXIS

EXECUTIVE SUMMARY

This research examines African feminist mentorship pedagogies and praxis across Africa with 
a view to incorporating the research into an African Feminist Mentoring Consolidated Toolkit 
for Akili Dada. Akili Dada is a feminist, girls’, and young women’s leadership incubator based 
in Nairobi, Kenya, that works across East Africa. Akili Dada works alongside adolescent 
girls and young women, conscious of their agency and inherent capacity to create and 
implement the solutions to their communities’ challenges. Akili Dada has been implementing 
the East Africa Young Women’s Leadership and Mentoring Initiative (EAYWLMI), a three-
year initiative. EAYWLMI was designed to improve the leadership pipeline of women’s 
movements in Kenya and Tanzania by building the leadership capacity of a new generation 
of young women leaders. EAYWLMI used an integrated approach of capacity building, 
intergenerational feminist mentorship and coaching, convenings, and monitoring and 
evaluation to develop the capacity, networks, and opportunities of young women within 
the women’s movement. To sustain the ongoing strengthening of the leadership of a new 
generation of young women leaders, the pedagogies, practices, and skills employed during 
EAYWLMI must be curated into a Toolkit that surpasses the pilot program. The project by 
Akili Dada on African Feminist Mentorship pedagogies seeks to: -

• Challenge western knowledge on mentorship by interrogating traditional, 
theoretical, conceptual, and methodological frameworks on mentorship for their 
capacity to capture African women’s experiences and their worldview

• Enrich African women’s experiences into mainstream knowledge development by 
pushing the frontiers of knowledge and creating African feminist knowledge related 
to mentorship for women and girls in Africa

• Inform mentorship related policies and institutional development through the 
utilization of women’s experiences, perspectives, worldview and knowledge

• Prepare a toolkit on African feminist approaches to mentorship.

The research adopted an African feminist methodological approach and was conducted 
virtually with women from different parts of the continent; Kenya, Uganda, Sudan, Rwanda, 
Nigeria, South Africa, Somalia, Tanzania. This report is divided into five main parts. The 
first part provides the project overview. The second part outlines the history of African 
feminist pedagogies. The third part describes the place of feminist pedagogies in Africa. 
The fourth part outlines the key findings of the study and the fifth part outlines some key 
recommendations. The report concludes that African Feminist Mentorship models located 
within Ubuntu and African political philosophy on personhood are critical for ensuring 
leadership and pedagogical approaches that respond to African women’s realities and 
experiences.
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Enrich African women’s 
experiences into mainstream 
knowledge development 
by pushing the frontiers of 
knowledge and creating African 
feminist knowledge related to 
mentorship for women and girls 
in Africa
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1.0 INTRODUCTION 

We need to fi nd ways to stay in touch with our cultural values and 
practices while interacting with an evolving world. This will help us sustain 
our identities as African women. We need to fi nd strategies that will help 
us bond with our young women – Mary.

This research examines African mentorship 
pedagogies and praxis across Africa with a view 
to incorporating the research into a Consolidated 
African Feminist Mentoring Toolkit for Akili 
Dada. The toolkit will build on best practices 
and be informed by further research based on 
the experiences of selected African women 
mentors and mentees. Akili Dada is a feminist, 
girls, and young women’s leadership incubator 
working alongside girls and young women, 
conscious of their agency and inherent capacity 
to create and implement the solutions to their 
communities’ challenges. Their work propels 
them into becoming eff ective change agents 
for the continent. The project by Akili Dada on 
African Feminist Mentorship Pedagogies seeks 
to: -

• Challenge the frontiers of western 
knowledge on mentorship by 
interrogating traditional theoretical, 
conceptual, and methodological 
frameworks on mentorship and their 
capacity to capture African women’s 
experiences and their world view. 

• Enrich African women’s experiences 
on mentorship, through sharing and 
collaboration with African women. 

• Bring African women’s experiences into 
mainstream knowledge development 
by pushing the frontiers of knowledge 

and creating African feminist knowledge 
related to mentorship by women and 
girls in Africa.

• Inform mentorship related policies 
and institutional development for 
those training institutions focused on 
mentorship e.g. Kenya Institute of 
Curriculum Development as well as 
infl uence mentorship within civil society 
organizations that focus on women and 
girls through the utilization of African 
women’s experiences, perspectives, 
and worldview to develop a toolkit 
on African feminist approaches to 
mentorship. 

This research falls under the ambit of work that 
has already been implemented by Akili Dada 
over a period of three-years of the East African 
Young Women’s Leadership and Mentoring 
Initiative (EAYWLMI). The initiative was designed 
to improve the leadership pipeline of women’s 
movements in Kenya and Tanzania through 
capacity building, inter-generational feminist 
mentorship and coaching, convenings, as wellas 
monitoring and evaluation to develop capacity, 
networks and opportunities for young women 
within the women’s movement.
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1.1 Aim of the Project  
The overall objective of the research is the 
documentation of African Feminist mentorship 
pedagogies and praxis leading to the development 
of a Pan-African Feminist Mentorship Toolkit 
building on the experiences of African women 
in mentorship, their discussions around what 
works for African women and girls, the traditional 
knowledge and practices of African women 
as well as learning from existing material and 
ongoing practice. 

1.2 Problem Statement 
Even though African women have rich 
traditions in the inter-generational mentorship 
of women, nevertheless we continue to rely 
on western epistemological/theoretical models 
on mentorship that often do not capture the 
multiplicities/realities that exist in African socio-
political contexts. 

1.3 Research Objectives 
• Document African women’s historical 

and contemporary experiences on/with 
mentorship in Africa

• Distill African women’s knowledge on/
with mentorship in Africa 

• Identify strategies and key features 
embedded in women’s knowledge and 
experiences that may help us model/
develop effective mentorship styles/
models that respond to African women 
and girls’ realities.

• Document strategies for sustaining 
African feminist mentorship practices

What is the 
impact of 
western 
mentorship 
practices on 
traditional 
African 
mentorship 
practices? 

1.4 Research Questions 
• What is the impact of western 

mentorship practices on traditional 
African mentorship practices? 

• Why have African feminist mentorship 
models been left out of mainstream 
knowledge? 

• How can we preserve traditional and 
contemporary African feminist models 
to ensure creative, innovative and 
transformative leadership?

• What strategies do African women 
mentors use to sustain African feminist 
mentorship practices?
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1.5 Methodology 
The research adopted an African women/African 
feminist centered research methodology which 
made it easier to introduce the knowledge and 
experiences of women into mainstream African 
mentorship programs and influence the way 
Africa and her people think about the continent’s 
transformation through mentorship styles that 
respond to African women’s realities. African 
feminist research methodology endeavors to 
promote the construction of knowledge based on 
African women’s voices. The study also adopted 
a feminist mentorship model for the research 
by bringing on board seven research assistants 
who are the lead consultants’ mentees:  Beatrice 
Kamau, Penina Masore, Celina Kwamini, Sandra 

Akama, Joyce Kanze, Caudesia Njeri, Jennifer 
Githu and Claire Soit. The data collection methods 
included desk reviews, feminist narratology/
orature, observation, interviews, focus group 
discussions, key informant interviews and 
surveys. The research was conducted virtually 
with women from different parts of the continent; 
Kenya, Nigeria, Rwanda, Somalia, South 
Africa, Sudan, Tanzania and Uganda. We also 
interviewed Akili Dada mentees and mentors.
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1.6 Distilling of experience: An African women/African 
feminist centered research methodology.
In order to build on African epistemology, we followed the following research methodologies: -

• Experiential Knowledge: This 
process documented women’s 
experiences. We are aware that women 
have knowledge on mentorship gained 
over time and through practice, however, 
this knowledge is not documented. The 
readings point to the importance of the 
first point of knowledge being contextual. 
“If you want to know about women, ask 
the women.” This project set out to 
document what African women know 
about mentoring.  

• Propositional knowledge: 
Propositional knowledge includes 
women’s inquiry and gives them epistemic 
authority. This is knowledge that will be 
generated through an ethnographic 
process of inquiry. Ethnomethodology 
teaches us communities are experts 
that are practitioners and those that 
are analysts. We have endeavored 
to include conversations with both 
categories i.e. those that mentor and 
those that reflect on the mentors.

• Systematization of experiences 
aims to capture in words, the meanings 
and feelings manifested in lived 
experience transformed into an object 
in support of knowledge in action. This 
means setting the research agenda, 
determining, prioritizing and verifying 
the results; but more importantly 
systematizing the experiences. This 
process also guided the way in which we 
distilled the knowledge.

• Reclaiming women’s history: 
Scholars have often failed to properly 
interpret African women’s realities 
because the practice of writing and 
research are guided by male perspectives. 
This project puts the experiences and 
knowledge on mentoring at the center of 
mentorship strategies and procedures. 
Reclaiming African women’s history will 
contribute to new knowledge and enrich 
the African Feminist Toolkit on Mentoring. 
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 1.7 Conceptual Framework/Definition of Terms

1.7.1 Feminism
Feminism, particularly on the African continent, 
is an essentially contested concept. Various 
scholars throughout history have defined 
feminism differently. According to Prof Wanjiku 
Kabira there are many women (Kenyan) whose 
work appears to support that of feminists yet 
they find difficulty in referring to themselves 
as feminists. She argues that feminism is 
simply humanism and not the misconceptions 
associated with it. Sylvia Tamale, on the other 
hand, says that most practitioners in the women’s 
rights field prefer to call themselves gender 
activists and avoid the “f” word.  She notes that, 
“the problem with the women’s movements 
today, particularly those in Africa, is that most 
of its activists are either teetotal and thus totally 
sober or only slightly tipsy. We need to be giddy, 
elated, exhilarated and drunk on our cause, our 
objectives, our mission and our obligations. We 
need to fan the flames of feminism. We need to 
change the way we ‘do’ feminism.”  And as Bell 
Hook emphasizes in her book Feminism is for 
everybody, indeed we should all be feminists as 
Chimamanda Ngozi notes. It is no wonder that 
in the preamble to the African Feminists Forum 
Charter begins with reaffirming the position of 
African feminism.

1.8.2 African Feminism
African feminism discourses are extensive. Lydia 
Zigomo, in her presentation on African feminism 
at a seminar with the Community Voices for 
Peace and Pluralism says, “we cannot have a 
single/one dimensional approach to African 
feminism lest we lose the depth and the richness 
of what African feminism brings to the mainstream 

movement. I think the particular contribution of 
African feminism is to really unpack our lived 
realities as African women and black women.” 
According to her, there are various categories of 
women that need to be represented within the 
concept of African feminism. First, we have the 
African natives, born and bred here. Secondly, 
we have women who trace their ancestry to 
Africa but live in the Diaspora as new migrants or 
second or third generation babies. We also have 
the internally displaced persons and refugees. 
There is also a category that Rudo B. Gaidzanwa 
introduces. These are the caucasians who 
identify as Africans although their ancestry is 
outside of Africa (Gaidzanwa, R. B. (2013). 
Besides the multiple dimensional approaches, 
African feminism has several strands influenced 
by culture, race, age, class and other identities. 
It therefore manifests in different forms such as 
motherism. 

For example, we have a strand that is more 
academic oriented. It is keen on correcting 
the misrepresentation of the African culture in 
history. It also endeavors to put forward African 
feminism theories and perspectives. Mainstream 
feminism was not keen to include the history of 
powerful women like Mekatilili wa Menza (Kenya) 
or Nzinga (Angola) and many more from all over 
Africa. It is therefore common to see different 
African women identify with a specific strand and 
sometimes they are jointly shared.

There are those who trace African feminism from 
the West’s feminist movement. They propose 
that the African movement came about because 
of the failure of the feminist waves to address 
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African feminism has 
faced several challenges 
in its development, 
considering that 
Africa is neither 
monolithic nor are we 
homogeneous.

the issues of the black woman. They accuse the 
mainstream movement of being white-centric 
and focused on repressing the history of the black 
women. Therefore, there was a need to construct 
an ideology where African women’s experiences 
and narratives were relevant.  There are others 
who assert that African feminist movement 
existed even earlier, and have for a long time 
been at the forefront in the fight for social justice, 
not just for women but entire communities. On 
the other hand, there are those who say that 
African feminism simply arose from the need to 
identify their different backgrounds, experiences 
and their lived realities.  This was only possible 
with their own movement in place.

African feminism has faced several challenges 
in its development, considering that Africa is 
neither monolithic nor are we homogeneous.  
There is an interplay of several things such as 
culture and religion that influence the positioning 
of women in African societies. This means that 
the movement has a wide scope. For example, 
what would be considered as gender-based 
violence is not uniform across the board. We 
have issues such as honor killings in some 
areas, and FGM practices in others. However, 
the common denominator are the patriarchal 
structures that existed from the pre-colonial 
times, to colonial and post-colonial era. Just like 
the movement in the west, the African feminism 
movement has had to fight off the private/public 
sphere of analyzing gender. Traditionally, men 
were expected to be leaders. They attended 
the barazas where decision-making happened. 
Women were not privy to these arrangements. 
Theirs was to make the home, and play the 
role of good wife and mother. For a long time, 
this has been the norm.  Men held power over 
women and consequently created structures that 
inhibit women from accessing it (Walby 1990). 
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This movement seeks to elevate the woman, 
build her capacity and enable her to participate 
in decision-making roles regardless of their 
ethnicity, background or social status.
Male privilege is a common phenomenon in 
Africa and it manifests in various forms within the 
structures in society such as culture, social values 
and norms as well as certain legislature. Various 
traditions such as dowry payment have further 
led to the commodification of women. Kalabamu 
(2006) asserts that social norms within a given 
culture can give men power. 

1.7.3 African Feminism and 
Colonialism 
On the question of African feminism and 
colonialism, Patricia McFadden notes the 
interconnectivity between the challenges we 
face as women in Africa and colonialism in all its 
levels (McFadden, P. (2007). The influence of the 
colonialists and imperialists has been intrusive in 
the lives of the African women. The development 
of the African movement varied in context from 
the west. Considering that Africa had been in 
bondage for numerous decades. One, the history 
of the continent has been altered in favor of the 
colonial masters, absolving them of wrongdoing. 
Due to the omission of African history by 
Africans, we are then left with definitions of 
the middle-class white people. They dictate to 
us how to run and build the capacities of our 
programs and organizations. One can easily tell 
that our ideologies and other thought tools are a 
great reflection of the west. We are yet to own 
our story. The other way to observe the impact 
of colonialism on women’s activities, is at the 
grassroots level. Decades ago, when African 
nations became liberated from colonialism, they 
inherited the male dominated structural systems 
of their predecessors. Although correcting 
discrimination against women would have been 
easier at that stage,  women retreated into 
their  private spheres and the men took over 
the colonial masters’ positions just as it was in 
the West after World War II. Therefore, women 
have had to work and go against a deeply rotten 
system passed down by the colonialists and 
imperialists.

According to UN Women, 
women movements 
have been responsible 
for national and global 
action on women’s 
rights through sustained 

This movement seeks to correct the subjugated 
positioning of women in our societies in terms 
of politics, economy and education. Since the 
mid- 20th century, women have fought to change 
their status and consequently they organized 
themselves into sub-movements such as Chama 
cha Maendeleo ya Wanawake (translated as 
Women’s Development Union) in Kenya, that 
has been in existence since 1952. Consequently, 
through such organizations of women, we have 
seen many African nations implement the 30% 
quota rule in leadership appointments amongst 
other achievements. We have seen a rise in the 
representation of women ministers, governors 
and in other leadership positions in Africa. In fact, 
Africa too has had several female presidents 

such as Ivy Matsepe, Sylvie Kingi and Ellen 
Johnson. According to UN Women, women 
movements have been responsible for national 
and global action on women’s rights through 
sustained actions.
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1.8.4 Mentorship in African 
Feminism
According to research conducted by Akili Dada, 
a leadership incubation organization working in 
Tanzania and Kenya,  concern has been raised 
about the sporadic nature of the momentum 
gained by feminist movements at a heated 
moment of an injustice, only to decrease or even 
vanish once it has been given due attention. 
It does not seem to matter if an affirmative 
action followed afterwards.  This indicated 
that there was interference with the impact of 
this movement. The research also sought to 
examine the gap between the present leadership 
of women movements and the next generation 
of leaders. Therefore, Akili Dada through its 
mentorship program is consolidating resources 
geared towards mentoring young women 
leaders to take up active roles in the continued 
fight for women and girls’ rights. This is the only 
way that the movement can sustain momentum 
beyond sporadic reactions. Similar sentiments 
are echoed by Lydia Zigomo who discusses 
intergenerational gaps and how they set back 
African feminist movements. She argues that 
the older generation and the younger generation 
could learn and complement each other in this 
fight. 

1.8.4.1 African feminism and 
Feminist theory
African feminism has been instrumental in 
challenging western constructions of feminism 
and its failure to respond to African women’s 
experiences and realities. According to Sylvia 
Tamale, we must find the  connection between 
theories and practice that have often existed 
separately in Africa. To avoid mediocre feminists, 
she suggests that our feminist theories should 
speak to women’s rights activism.  We need 
to own and reclaim our stories, experiences 

and realities. Chilisa & Ntseane (2010, p.619) 
assert that African women have the power 
to “theorize from their cultures and lived 
experiences to produce(indigenous) knowledge 
that is contextually relevant, builds relationships, 
heals self, the community and the larger socio-
economic contexts.” Therefore, whether it is 
African or western, feminist theory seeks to 
understand power dynamics within the society 
(De Vault 1999). These theories will not only act 
as a record of African history but also bring about 
an understanding of the gender politics at play in 
the quest for leadership. Moreover, the analysis 
of gender is at the root of development of policies 
that are gender sensitive.
African feminism has resulted in some key 
progress areas across the continent as well as 
globally. However, there are pertinent questions 
that linger on. Has it lost the appeal, the zeal and 
the fire? Many African feminist scholars call for 
the decolonization of African feminism to ensure 
that it responds of African women’s realities 
today.

1.8.5 Basic Definition of Terms
• Pedagogy: - Transformative learning
• Feminist Pedagogy: - Pedagogical 

framework grounded in feminist theory 
and principles

• Praxis: - Informed action
• Feminist Praxis: - Praxis framework 

grounded in feminist principles
• African Feminist Pedagogy: - 

Pedagogical framework grounded 
in African women’s realities and 
experiences.

• African feminist mentorship: 
mentorship practices grounded in 
African feminist principles such 
as communitarianism, motherism, 
stiwanism and sisterhood.
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1.8.6 Feminist Pedagogies
For the purposes of this research, feminist 
pedagogy is grounded in feminist theory and 
principles. Carole Woodlock (1995) in echoing 
Briskin (1990) states that; “Feminist Pedagogy is 
about teaching in a particular way: recognizing 
the relations of power—based on gender, class, 
race and sexual orientation—that permeate the 
classroom.  It is influenced by the emphasis of 
the women’s liberation movement on ‘process’ 
and accepts the intrinsic link between changing 
curricula and changing teaching practice.  In this 
sense, feminist pedagogy is about validating the 
process of teaching...Feminist pedagogy makes 
visible the real experience of gender in society, 
in the school and in the classroom.  It unmasks 
the dynamic of power/powerlessness, the 
devaluation of women and the invisibility of their 
experience. Sandell, defines feminist pedagogy 
“as ultimately seek(ing) a transformation of the 
academy” (Sandell, 1991). That transformation 
occurs when teachers and students create 
“classroom interactions that foster 
empowerment, community, and leadership” 
(Sandell,1991, p.  181). She sees feminist 
pedagogy as an “alternative instructional model” 
towards “shap(ing) and inform(ing) the processes 
of art teaching and learning” (Sandell, 1991, p.  
180). Feminist pedagogies have their roots in 
three key strands: -

• First, the critical pedagogies developed 
by Paulo Freire and others, adhering to 
the view that: “Besides being an act of 
knowing, education is also a political act. 
That is why no pedagogy is neutral.” If 
training is to be a transformative learning 
process then it must also be considered 
a ‘political act’. 

• Second, aspects of feminist pedagogies 
originate from the exercises of 
experience-sharing in women’s 
community groups during the women’s 
liberation movement, which can be 
related to ‘awareness-raising and 
consciousness-building’ activities in 
training for gender equality.

• Third, feminist pedagogies have been 
developed in relation to the teaching 
of women ́s studies in university 
environments, ensuring that feminist 
theories and practices inform such 
teaching.

Feminism is at the heart of transformative 
learning as captured in the Feminist Charter. As 
the Charter notes, feminist principles must first 
analyze the society in general to identify the 
oppression of and exploitation of women through 
the patriarchy system that pushes for male 
domination. Feminist pedagogies must fight this 
systematic suppression of women by combating  
patriarchy and the systems that support and 
aid it. A feminist is essentially not afraid to 
claim her believes whether in private or public. 
Further, feminist pedagogies must be alive to the 
differences that run through the culturally rich 
continent of Africa and therefore, the pedagogies 
celebrate the diversity while being aware of the 
similar aim of her feminist sisters for Africa’s 
transformation for the betterment of the African 
woman. A major step in constructing African 
feminist pedagogies is through the awareness of 
hers and the continent’s history from the period 
of slavery, to the colonial period and finally to the 
current society, as this enables the understanding 
of the work done by those who have gone before, 
fighting the same fight. 
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It is extremely important for one to hold certain 
principles in their lives in the fight for gender 
equality through believing in the indivisibility, 
inalienability and universality of women’s human 
rights, as was well put in Hillary Clinton’s famous 
speech that ‘Women’s rights are human rights.’ 
Participation in African feminist organizing 
through the show of solidarity, mutual respect, 
nurture and care for other African feminists adds 
to the value she is able offer the movement. She 
needs to recognize the practice of non-violence, 
the right to live free from patriarchal oppression, 
the right to sustainable livelihoods and autonomy.  
These are key to the principles she holds as a 

1.9 Different Approaches of Feminist Pedagogy

feminist. Further support to the individual effort in 
the fight for women’s liberation is through feminist 
organization as an important instrument and 
a model of good practice as well as creating a 
good example of women’s leadership. Moreover, 
it could amplify the voices in African women’s 
labor rights while also pushing for institutions to 
address the real needs of women. It is important 
for the achievement of the organization’s 
ideologies that it uses its power responsibly, with 
a focus on openness, transparency, equality and 
accountability. 

1. Liberal Feminist Approach 
This approach aims at fulfilling the liberal feminist 
vision of ensuring education of women for equal 
access. Its focus is on the mechanisms for the 
inclusion of women into institutions and programs 
that support women in increasing their confidence 
and encouraging their self-actualization, with an 
emphasis on ‘catching up’ and ‘compensating for 
past disadvantage’ so that they can participate 
within mainstream environments.

2. Radical Feminist Approach 
This approach aims at advocating for change in 
the social structures and envisions a new social 
order where women’s distinctive contributions, 
that had been previously excluded from the 
mainstream, will have an impact. Therefore, 
educational objectives are defined in order to 
develop and support women in their own right, 
by providing women-only courses and fostering 
the development of women-centered knowledge 
‘to foster women’s uniqueness.’

3. Structuralists and Marxist 
Scholars
This approach criticizes the emphasis on 
subjective experience, concentrating instead on 
the social, political and economic structures that 
cause women’s oppression and exploitation, and 
seek to promote the transformation of the whole 
adult education curriculum and its underlying 
gender assumptions (Barr 1999:102). Here the 
emphasis is on class, race and culture and how 
women are located within these structures.

4. Post structuralist feminists
This approach investigates the   theme   of   
gender   as   it   traverses   language, politics 
and subjectivity. This approach raises questions 
about whose knowledge is being transmitted, 
whose voice is privileged or marginalized in the 
process, and how language shapes knowledge 
and power. It highlights different positionalities 
because of overlapping features of race, class, 
cultural and sexual orientation, and how women’s 
agency is expressed.
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1.10 Defining Praxis, Feminist Praxis and African Feminist 
Pedagogies and Praxis
Praxis refers to the actual application of 
knowledge to the transformation of society. 
Freire (1972, p. 52). Case (2017) more explicitly 
situates intersectionality and social justice as 
being central to accomplishing feminist praxis. 
Thus, partially reliant on Freire’s (1971) view of 
praxis as reflection and action to transform the 
world, feminist praxis views interdisciplinary, 
intersectional, and experiential thought as 
epistemologically foundational to educational 
processes. Amina Mama (2011) speaking on the 
African Gender Institute (AGI) and the institute’s 
finding and advancing its goal to strengthen 
gender and women studies; stated: - 

“We worked with an idea of activist 
scholarship that was both globally informed 
and locally grounded, taking its cues from 
international feminist movements, as well 
as from the history of diverse women’s 
struggles in the region, using shared 
reflection to generate locally grounded 
critical engagements with feminist 
theories, pedagogies and curriculums. For 
tactical reasons, the funding proposals we 
developed did not use the overtly political 
language of ‘feminism’ ‘anti-imperialism’ 
or ‘neo-liberalism’ but used the more 
neutral language of ‘gender’ and ‘locally 
grounded’ knowledge building, so that the 
initial proposal was pragmatically entitled 
‘Strengthening Gender and Women’s 
Studies for Africa’s Transformation’. The 
key strategy for pursing the broad goal 
of strengthening feminism involved 
developing closer synergies between 
the academic and activist arenas, by 
bringing feminist scholars, activists 

and activist-scholars from East, West 
and Southern Africa together in a series 
of curriculum meetings and research 
projects.”

The approach that the African Gender Institute 
(AGI) and its partners developed from 2000 
onwards took in both gender and women’s studies 
in universities and the women’s movements they 
identified as feminist ‘works in progress’. Thus, 
the methodological strategy relied on bringing 
them together. The working assumption was 
that bringing the ideas and practices of 
feminists working inside universities into 
closer dialogue with those working outside 
in various communities and organizations 
would strengthen and reradicalize both 
feminist theory and feminist practice. The AGI 
therefore, set out to create supportive spaces that 
brought theory and practice together. In these 
meetings, feminist approaches to scholarship 
and activism would be discussed and reflected 
on, and as contradictions surfaced, they were 
contextualized and explored.  Broad feminist 
principles were invoked insofar as they could 
inform the development of intellectual-activist 
synergies that would advance radical feminist 
agendas, within and beyond the academy.
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2.0 THE HISTORY OF AFRICAN FEMINIST PEDAGOGIES

The western concept of mentorship draws its 
origin from the famous poem, the odyssey of 
homer (Backley, 1891). The narrative in the poem 
brings out the relationship between a mentor 
and a mentee. It defi nes the characteristics of a 
mentor-mentee relationship within its narrative. 
The poem chronicles the trials faced by 
Odysseus during his journey back home from the 
Trojan war. In his absence, his son Telemachus 
faced trials when suitors fl ocked his kingdom in 
a bid to ask for his mother’s hand in marriage. 
Telemachus struggled in fi nding his path, and 
Athena, the Greek Goddess of wisdom played a 
vital role in guiding Telemachus in the absence of 
his father (Craft, 2004). 

Athena served as a guardian to Telemachus and 
the elements of their relationships depict that of 

a mentor and mentee. This Greek mythology 
led to the formulation of defi nitions used by the 
western world to describe the idea of mentorship.  
The guidance off ered by Athena as a mentor to 
Telemachus served as a metaphorical point of 
departure for specifi c ideals in the mentorship 
relationship (Sommer, 2013). Key ideals on 
mentorship are drawn from the Odyssey. These 
are that the mentee initiates the mentoring 
relationship; the mentor plays a part in enhancing 
professional development; the mentor provides 
protects and advocates for the mentee; the 
mentor empowers the mentee and gives them 
the tools to be self-suffi  cient; and the relationship 
requires equal commitment and sacrifi ce from 
both parties (Sommer, 2013).

Always ask “what is the ideology of this mentorship program?”
- Scheffer Okore

“Western forms of mentorship are in boardrooms. It is not enough to mentor 
in boardrooms, classrooms and offi ces. It is important to fi nd ways of 

mentorship that will nurture women wholesomely.” Grace Naiserian
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2.1 The Import of Greek Mythology into Western 
Perspectives on Mentorship
The Odyssey of Homer creates a basis that is 
thereafter relied on to define the relationship 
between a mentor and a mentee. The concept of 
mentorship largely adopts a western perspective, 
and one of the earliest theorizations of the concept 
of mentorship was by Kathy Kram (1985) who 
defined mentorship as a relationship between an 
older, more experienced mentor and a younger, 
less experienced person needing guidance in the 
process of mentoring for helping and developing 
their career. Kram theorized that mentors 
can provide career development functions of 
sponsorship; coaching; protection; providing 
challenging assignments; and increasing 
exposure and visibility, as well as psychosocial 
functions that address the interpersonal aspects 
of the mentoring relationship and enhance the 
mentee’s sense of competence, self-efficacy, 
and professional and personal development 
(Kram K.E, 1985). In her article, she identifies 
two general types of functions that a mentor 
undertakes to help their mentee. These are 
career development functions, which facilitate 
career advancement, and psychosocial 
functions which enhance personal development. 

Kram explains that mentors can provide five 
specific career development functions, including 
supporting their upward movement in their career 
through sponsorship; stepping in as a career 
coach; protecting the mentee from adverse 
circumstances; challenging the mentee through 
assigned tasks to better their skills and character; 
and increasing the mentee’s exposure and 
visibility. She further explains that psychosocial 
functions touch on interpersonal aspects of 
the mentoring relationship and enhance the 
mentee’s sense of competence, self-efficacy, 
and professional and personal development. 
(Kram K.E, 1985). Kram identifies psychosocial 
functions to include helping the protégé develop 
a sense of professional self through acceptance 
and confirmation, being a counsellor and aiding 
in problem solving, being supportive and forging 
a friendship, and being a role model (Higgins 
& Kram, 2001). Kram classifies the mentorship 
relationship as one that exists within the career 
context. She however explains that these 
relationships transcend notions of gender, 
culture, and religion.

Kram classifies the 
mentorship relationship 
as one that exists within 
the career context. She 
however explains that these 
relationships transcend 
notions of gender, culture, 
and religion.
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2.1 History of African Feminist Mentorship

“We must recover who we are as a people, so that we can tap into our 
existing knowledge systems, and our social, spiritual and cultural capital. 
Therefore, it is important to involve the custodians of our traditions in 

generating solutions.” Dr. Damaris Parsitau

Lydia Zigomo opined that the generational 
divide that exists in African feminism threatens 
to compromise the ability to have a collective 
movement fi ghting for real progress in the rights of 
women and girls. One the one hand are the older 
generations of African feminists who organized 
themselves, were active in the liberation 
struggles of African countries and took part in 
national politics, while on the other hand, young 
emerging African feminists, and the millennials 
are more concerned about body politics and, 
in this age of social media and technology, do 
not fi nd the strategies of the older feminists 
relevant. They challenge the structure of the 
United Nations and platforms revered by older 
feminists, critical that they reinforce mainstream 
white feminism and have diff erent strategies for 
activism. Young African feminists feel somewhat 
marginalized by the traditional African feminist 
movement. Therefore, Zigomo insists that older 
feminists need to listen and respond accordingly.

Mentorship has been critical in the development 
of the African feminist movement and feminist 
leadership. African women today stand on 
the shoulders of predecessors who opened 
the door for them by shattering numerous 
barriers including patriarchy, discrimination 
and subordination, to expand the space for 
women. African feminism provides arguments 
that validate the experiences of African women 
against a mainstream feminist discourse. It aims 
to create a social movement to raise global 

consciousness on African women’s histories, 
present realities and future expectations. It fi ghts 
to ensure that historical women of power do not 
die as a myth but that contemporary African 
women can embody what African women did 
in the past.  This chapter traces the history of 
the African feminist movement to decipher the 
lessons learnt by the preceding generations of 
feminists and what mentorship has looked like 
over the years. The women’s movement in Africa 
is as old as the history of their subordination. It has 
drawn from a wealth of inspiration and borrowed 
from historical traditions of collective resistance. 
African feminism draws some of its tactics from 
indigenous women’s strategies that were part 
of African societies before colonization. They 
have also been infl uenced by the experiences of 
anticolonial resistance and by national liberation 
movements that thrust women into new roles 
beyond motherhood, being a wife or an obedient 
daughter. And fi nally, and perhaps most directly, 
they grew in response to the postcolonial party/
state-directed women’s organizations in the 
era of single party and military rule. These 
pre-colonial, colonial and post-colonial phases 
have shaped and reconstructed the meaning of 
gender, which is not static, but a phenomenon 
that continues to adjust and evolve over time, 
as varying gender issues continue to emerge. 
Personal experiences in the daily livelihoods 
and activities of African women infl uence how 
personal spaces, traditions, identities and 
institutions have been gendered.
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2.1.1 Pre-Colonial and Indigenous 
Africa
In Africa, women’s struggles against oppression 
predate colonialism. There is a long history 
of women mobilizing in creative ways to resist 
patriarchal and political domination, asserting 
their personal and collective rights. African 
women played significant roles as revolutionaries 
and several legendary women helped transform 
their societies even before colonization. Despite 
the hurdles women faced in African traditional 
society, in many parts of pre-colonial Africa, some 
women gained considerable power and influence 
politically and economically, and women played a 
complementary, rather than subordinate, role to 
men. Political action at the time included women 
using their motherhood as a moral authority 
to demand changes in political culture while 
extolling that the values of nurturing, sacrifice 
and justice be employed. Women understood the 
importance of female solidarity, that in unity lies 
strength. More than men, they cooperated, stood 
by each other even in difficulties, and followed 
common aims that linked them up over wide 
areas so that a woman’s call to women would 
echo far beyond the boundaries of her own town.

2.1.2 Colonial Rule
The status of African women deteriorated since 
Western institutions linked to Christianity under 
the banner of colonialism had no public role for 
women. The education system reflected this 
status quo, with education for girls reinforcing 
Western concepts of gender divisions, especially 
about employment, education and women’s 
place in society, more so within the family and 
focused on domestic skills and home economics, 
as opposed to the boys’ training in job-related 
fields, such as artisans or clerks. The colonial 
state formally relegated women to inferior 

positions through various laws and policies and 
formalized the separation of the public and the 
private spheres of life. Ownership of land was 
restructured and women lost what little control 
they had over land, courtesy of the system of 
land registration. It is no wonder that during the 
colonial era, women in Africa forged a movement 
in the fight against colonialism. 

African feminist thought and political engagement 
across the continent has deep roots in the 
collective struggles for freedom from colonial 
and imperial domination and supremacy. Anti-
colonial resistance was one of the avenues for 
women’s entry into public life during the rise 
of nationalism. Women played key roles in the 
independence movements, participating as 
nationalists, freedom fighters, and as members 
of political parties, trade unions, and civil society 
organizations. 

However, in the same way that colonialism 
sought to erase Africa’s history, Pan-Africanism 
excluded women from the spotlight and the male-
dominated narratives omit their contributions 
despite their role in the emergence and ideology 
of the Pan-African Movement. African women 
used the social sphere, occupied urban spaces, 
and opposed corporate power, political corruption 
and economic inequalities. These African women 
trail-blazers, and the issues they brought forth, 
were deliberately omitted from the historical 
accounts of the movement.

2.1.3 Post-Colonial Africa
Despite their crucial role in the struggle for 
independence, there was no marked improvement 
in the status of women after independence. 
African women therefore re-directed their 
efforts towards the eradication of gender-based 
subordination, leading to groups of women 



25Summary Report: December 2020

organizing to address issues of concern like 
credit schemes and maternity services. Women 
in Africa challenged the social construction of 
gender, but also sought to create avenues that 
would  help women fulfil their expected social 
roles. The efforts of women across Africa to 
demand to be treated as human beings and as 
equal to men birthed the contemporary women’s 
movement.

The African Charter was adopted by the 
eighteenth Assembly of Heads of State and 
Government of the Organization of African Unity 
(OAU) in June 1981 and entered into force in 
October 1986. Amongst its provisions was that 
every individual was entitled to the enjoyment 
of the rights and freedoms as recognized and 
guaranteed in it without distinction of any kind, 
such as sex under Article 2. However, it had only 
one provision that spoke about women: Article 
18 on the family. Paragraph 3 specified that 
the State shall ensure the elimination of every 
discrimination against women and also ensure 
the protection of the rights of the woman and the 
child as stipulated in international declarations 
and conventions. The normative content of the 
Charter with respect to the protection of women’s 
rights was inadequate in light of the context of the 
numerous human rights violations and gender 
inequalities faced by women in Africa. Further 
shortcomings of the African Charter in relation 
to the rights of women and girls included the 
failure to explicitly define discrimination against 
women and girls; lack of guarantees of the right 
of consent, equality in marriage and emphasis 
on traditional values and practices that in many 
cases impeded the advancement of women and 
girls’ rights in Africa.            

From the mid-1980s, the influence of international 
women’s movements in Africa grew as these 

groups become more representative of women 
from the global South. The United Nations, under 
the auspices of the Economic and Social Council, 
had earlier in 1946 established the Commission 
on the Status of Women to promote women’s 
rights in the economic, social and cultural fields. In 
the early 1970s, the United Nations championed 
equality between men and women and convened 
the first World Conference on Women in Mexico 
City in 1975, where it declared 1976-1985 the UN 
Decade for Women. It was during this period that 
the Convention on the Elimination of all Forms 
of Discrimination Against Women (CEDAW) 
was adopted in 1979. Subsequent World 
Conferences on women in Copenhagen in 1980, 
Nairobi in 1985 and Beijing in 1995 progressively 
reported tremendous progress in women’s rights 
in Africa and played an important role in infusing 
new ideas and energy into African women’s 
groups. Their increased numbers empowered 
women to voice opinions on such critical issues 
as the relationship between national liberation 
movements and feminism and to challenge 
official Western delegations that sought to 
deny that apartheid and Palestinian rights were 
women’s issues. 

Following these conferences, women crystallized 
their collective energy, shaped new discourses 
on women’s rights, and organized themselves 
into regional and national civil society and non-
governmental organizations in order to lobby 
their respective governments to implement the 
contents of these international instruments. 
To sustain the achievements gained in the 
international arena, the women’s movement 
across Africa has become permanent and 
multi-faceted, with one of its major objectives 
being to tackle the challenges brought about by 
political, social and economic change across 
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the continent. With the understanding of women 
rights as human rights, their issues were 
henceforth interpreted through the broader lens 
of gender, thus focusing on the need to transform 
men as well as women amid an expanded space 
for increased openness to feminist ideas, often 
dismissed in the past as alien imports. Since then, 
the African feminist movement has expanded in 
policy, legislation, scholarship as well as in the 
cultural realm. Depending on the expertise of 
the specific women concerned. there are various 
categories of women’s groups organized to deal 
with the issues that affect women . 

participation, party ideology, religion, culture 
and the electoral system, with proportional 
representation being more favorable to women.  
However, these factors do not fully explain the 
situation in Africa 

In Africa, democratization and multi-party politics 
was accompanied by an expansion of women’s 
rights, as political transitions opened up political 
space that gave women new possibilities for 
mobilizing to demand political rights. Both 
democratic and non-democratic countries in 
Africa have similar levels of women’s political 
representation, in part, due to the adoption of 
quotas by non-democratic countries like Rwanda 
and Uganda. Thus, it is democratization, rather 
than the levels of democracy, that are more 
important in explaining the relationship between 
democracy and women’s political representation. 
Indeed, during the 1990s, African states did 
not shift towards democracy but rather from 
authoritarian regimes to hybrid regimes that are 
neither fully democratic nor wholly authoritarian.

In 2005, the Protocol to the African Charter on 
Human and Peoples’ Rights on the Rights of 
Women in Africa was adopted by the African 
Union. It incorporates clear and expansive 
definitions of discrimination against women, 
including economic harm, harmful practices such 
as female genital mutilation and violence against 
women. It was the first treaty to place domestic 
violence, polygamy, HIV/AIDS and medical 
abortion into a binding human rights framework. 
It provided specificity where vagueness prevailed 
in the African Charter, clarifying that ‘Positive 
African Values’ contained in the African Charter 
are those based on the principles of equality, 
peace, freedom, dignity, justice, solidarity and 
democracy. It spells out the scope of socio-
economic rights in greater detail than the 

Further, changes in 
women’s political 
advancement have been 
more evident in post-
conflict countries, where 
twice as many women 
are represented in the 
legislature...

The mid 1990s saw an increase in women’s 
political participation, with women holding 
leadership positions in local government, the 
legislature, the judiciary and the executive 
arms of government. Today, Africa is a leader in 
women’s parliamentary representation globally 
and African countries have some of the world’s 
highest rates of representation by women. 
Western feminism explained the rates of female 
legislative representation as the result of party 
and district magnitude, levels of socioeconomic 
development, women’s education and workforce 



27Summary Report: December 2020

Convention on the Elimination of all Forms of 
Discrimination Against Women (CEDAW), which 
is confined to rural women; provides for the right 
to food security and adequate housing; electoral 
quotas for women; emphasizes corrective and 
specific positive action, and requires special 
measures to be put in place to mitigate against 
discrimination. It also requires state parties to 
reduce military expenditure significantly in favor 
of spending on social development in general, 
and the promotion of women.

Further, changes in women’s political 
advancement have been more evident in post-
conflict countries, where twice as many women 
are represented in the legislature as non-post 
conflict countries on the continent.  They also 
have passed twice as many women-friendly 
legislation, and have contributed the most to 
constitutional reforms in support of women’s 
rights. They have pushed for legislative quotas for 
women far more than other countries, legislated 
on customary law, land rights, and violence 
against women. While these trends are most 
pronounced in countries that have experienced 
long and deadly wars, they are also evident in 
countries that have experienced violent political 
upheaval such as South Africa and Kenya.

Although innumerable challenges persist, the 
political gains did not affect all women equally, 
Berger argues that the new wave and creative 
energy of African feminism today represents an 
important turning point for women’s empowerment 
and a significant change from earlier decades 
in the practices of women’s groups, that rarely 
challenged men’s dominance in public or private 
life. 

In conclusion, the rich history of African women 
in pre-colonial, colonial and post-colonial 

periods, have highlighted the differences with 
western thought and feminism. African feminist 
mentorship is evident from the development and 
progression of the African women’s movement 
as well as the ascent of African women into 
public space and leadership. The preceding 
generations of African women employed various 
strategies and tactics in the struggle for freedom 
and equality, that have both inspired and been 
employed by successive generations.
In these technologically advanced times 
today, the multiplicity of gender issues and the 

morphing of feminist activism, it is critical that 
traditional feminists continue to dialogue and 
strategize with young feminists to foster learning 
from one another. More than ever before, African 
feminist mentorship is critical in order to ensure 
that the gains made are carried through and 
that new opportunities are harnessed for the 
good of the women of Africa. There is a need for 
transformational feminism, which reconstructs 
the traditional barriers, critically analyzes the 
grey areas and is eclectic.  



28
AFRICAN FEMINIST MENTORSHIP PEDAGOGIES AND PRAXIS

3.0 THE PLACE OF FEMINIST PEDAGOGIES IN AFRICA

“Western forms of mentorship are in the board rooms. It is not enough 
to mentor in boardrooms, classrooms and offi ces. It is important to 

fi nd ways of mentorship that will nurture women wholesomely.” Grace 

Naiserian

In Africa, the concept of mentorship has not 
accommodated African perspectives in its 
defi nition and understanding of the term. Various 
mentorship models are still reliant on western 
values that generate biases in their adoption in 
Africa, and recent studies have put the concept of 
“ubuntu” at the center of mentorship discussions 
in Africa.  According to Hillary Geber and Moyra 
Keane, “a person is a person through other 
people”, bringing out the essence of being human 
(Geber & Keane, 2013 p. 9). They are of the idea 
that the ideals of mentorship are interlinked with 
the values and principles of ubuntu such as mutual 
respect, the spirit of sharing and generosity, 
coming to a mutual understanding or consensus 
and upholding of tradition. Gerber and Kean 
explain that ubuntu, provides a great anchor for 
the concept of mentorship in an African context. 
It puts the sustainability of relationships at the 
center of mentorship, coaching and training. 

They further explain that African cultural values, 
and ideals are at the center, empowering 
Africans and providing indigenous reference 
points. However, all these are lacking in the 
coaching and training frameworks of Africa. They 
advocate for the research to fi ll the existing gaps 
in the adoption of  an African way of thinking, 
acting and interacting in our conceptualization 
of mentorship. This will lead to a move away 
from methods that are western-centric. Some 
researchers have extended their mentoring 
defi nitions to include alternative forms of 

mentoring such as peer mentoring, and informal 
mentoring (Geber & Keane, 2013 p. 10). 

Van Zyl, and du Plessis, in their work explain the 
cultural awareness gap in leadership training 
(Van Zyl & Plessis, 2011).  They discuss the 
importance of cultural intelligence that can be 
achieved by obtaining knowledge of current 
leadership and management practices in Africa, 
leading to the sharing of opportunities and 
having a collective approach to the ownership 
of responsibilities and challenges (Van Zyl & 
Plessis, 2011).. The idea is for the people to take 
center stage in mentorship relationships, and 
instead embrace people and relationships over 
things.

In the higher education space, African 
mentors perform additional functions that are 
not highlighted in the general defi nition of 
mentorship. Geber explains that African mentors 
also step in as change agents with a duty to 
manage the variation of cultures and diversity 
that exist within an African context (Geber, 2003). 
Mentors need to become aware and refl ective 
of the reciprocal learning that ideally takes 
place in mentoring relationships. In so doing, 
mentors who fulfi l all the functions that facilitate 
transformative relationships will have a long-term 
impact on organizational change and learning 
(Geber, 2003). The organizational culture in the 
workplace, both at the macro and micro levels, 
needs to be considered in mentor development 
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and mentors need to be sufficiently aware of the 
disjuncture between policy and practice, thereby 
developing their own skills in managing change. 

Hillary Geber and Judy Nyanjom explain the 
importance of transformational mentoring and 
its importance in the development of a mentee 
(Geber, 2003). The emphasis in this article is 
on transformational mentoring and therefore, 
the focus here is on its importance in mentor 
development within an African perspective. In 
the space of higher education, they explain that 
transformational mentorship seeks to build the 
individual and not just focus on the perspectives 
of academic and career growth(Geber, 2003, 
p.896). Indigenous forms of mentoring capture 
the African cultural values, and especially the 
sense of co-operation and the need to transform 
society.

It is also important to note that traditional feminist 
mentorship practices are shaping the current 
conversations as well as feminist ideologies. 
According to Achieng, one of the women we 
interviewed, African feminism is a direct product of 
traditional feminist practices such as the women 
who were freedom fighters and villages where 
women would endorse and take their sisters to 
be married to ensure economic prosperity. These 
practices were a good method of warranting 
that the next generation is equipped with the 
necessary skills. Furthermore, contemporary 
African feminism has derived ideas from these 
practices and it is critical to document and pass 
on this information to ensure that subsequent 
generations of feminists learn from them. These 
practices need to be mainstreamed alongside 
other formal methods of mentorship. Another 
interviewee, Sr. Hedwig, comes from a family that 
has empowered women and her understanding 

of African traditional feminism is that it is about 
equality and empowering women. Traditional 
mentorship was stronger and more concrete 
as it was a communal phenomenon rather than 
an individualistic undertaking. These can be 
preserved through documenting them so that they 
are referred to and creating awareness. Jane, 
another interviewee further adds that the societal 
ownership of children created responsibility on 
every member of society, leading to stronger and 
morally upright societies. This has been eroded 
yet it played a central role in raising children. This 
practice needs to be replicated in mentorship 
programs including those set by schools and 
churches, and families and communities need to 
be sensitized.

Another interviewee, Mary, was dismayed that 
traditional feminist mentorship practices had not 
been mainstreamed. People tend to be nuclear-
family oriented and more focused on their careers, 
while parents do not pass down knowledge to 
their children. Communal societies had many 
benefits and filled the gaps in terms of upbringing 
and imparting important skills to the younger 
generation. Thus, feminists should adapt what 
worked then and contextualize it to the present-
day realities to ensure that knowledge is retained. 
Feminism is a modern concept, according to 
Faiza, given that historically society has been 
male-dominated. Traditional mentorship was not 
open, did not involve discussions and was based 
on rules and threats. However, some positive 
aspects were embedded within the culture and 
traditions, that have utility and have helped create 
a good and strong society. Today, mentorship is 
left to parents, many of whom are career-minded 
and the few mentorship relationships that exist 
are more about professional development, thus, 
there is a lack of basic teaching and guidance. 
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Jane points out further that traditional mentorship 
involved advice and then the mentee was left 
alone. Today’s mentors journey with mentees 
and regularly check up on them.

For Maureen, traditional mentorship practices 
in her Kikuyu community involved the use of 
thiomi - idiomatic expressions and sayings 
warning women about men, dating and vices 
while exhorting them to be good girls and 
women. However, these were about maintaining 
the status quo, submissiveness and morality 
and therefore they are not relevant today. Nora 
similarly sees her mother teaching her elder 
sisters about how to be a good mother and a good 

wife, something she is averse to as she is more 
concerned about her personal growth, social 
ties and career. She also thinks that traditional 
mentorship was mandatory and thus there was a 
burden for women to guide younger girls. Today, 
there is no burden to guide younger people and 
therefore trend is to repeat the same mistakes 
that older generations fought to eradicate, such 
as submissiveness and a paternalistic way of 
thinking and living. However, one positive thing is 
that mentorship was structured and provided for 
at critical moments in life, but this structure was 
also used to safeguard patriarchy, ensure the 
smooth running of society and the maintenance 
of its structure.

4.0 CONTEMPORARY PERSPECTIVES ON AFRICAN FEMINIST 
MENTORSHIP

“The idea is to empower other women to start up similar organizations 
and movements to empower women.” – Phyllis Wamaitha

The fi rst step in understanding African feminist 
mentorship is to lay bare the meaning of feminism 
in the African context. It is important for one to 
hold certain principles in their lives to push the 
fi ght for gender equality further by believing in 
the indivisibility, inalienability and universality of 
women’s human rights, as was expounded in 
Hillary Clinton’s famous speech, that ‘women’s 
rights are human rights’. Participation in African 
feminist organizing through a show of solidarity, 
mutual respect, nurture and the care aff orded to 
other African feminists adds onto the value she 
can off er the movement. They must recognize 
the practice of non-violence, the right to live life 
free from patriarchal oppression, the right to 
sustainable livelihoods and that autonomy is key 
to the feminist principle. 

Further support to the individual eff ort in the 
fi ght for women’s liberation is through feminist 
organization that can be an important instrument 
as models of good practice through the off ering 
of an example in women’s leadership through its 
own leadership. Moreover, it can give a voice in 
African women’s labor rights while also pushing for 
institutions to be made to address the real needs 
of women.  It is important for the achievement 
of the organization’s ideologies that it uses its 
power responsibly, has a focus on openness, 
transparency, equality and accountability.

Leadership is focused on cultivating integrity 
and accountability through the work ethic. It 
also pushes for the strengthening of a multi-
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generational network while building its knowledge 
and information. A push for the recognition 
of feminism as a constituency for women in 
leadership is an important aspect of what the 
leadership should focus on. An important symbol 
of growth by the leadership is the ability to receive 
criticism, focus on their improvement, coupled 
with peer reviews. 

As mentioned above, an important part of pushing 
the feminism agenda is through the creation of 
a multi-generational network whilst ensuring the 
building and expansion of the knowledge and 
information held by the organization. Mentoring 
the next crop of women to taken on the mantle is 
a crucial step in ensuring that future generations 
of African women can live in a society devoid of 
male dominance, oppression and exploitation.
It is also important to document African ways 
of knowing and pedagogy. The importance of 
appreciating the culture in Africa is important 
in ensuring the authenticity of the people and 
their values are not lost. In as much as this is 
not well documented, the African experience of 
the learning process is in the communal way of 
doing things whereby all those people around a 
child could offer insights on how things should 
be done. 

A focus on the cultural aspect of the people in 
Africa in learning is made in a bid to ensure proper 
development. Development in Africa calls for the 
learning process to include culture that speaks to 
the core of the people. It creates a multi-layered 
knowledge system which includes indigenous 
ways of learning. Some of the indigenous ways 
of learning are through storytelling that was 
characterized by the older generation sharing 
information orally to the younger generation. 
Song and poetry are other ways of passing 
information from one person to another and 
qualify as a learning process. The use of proverbs, 

idioms and saying offered a way to wisdom and 
caution in specific situations. The best solution 
to the merger between western learning and the 
people is through the communication carried by 
the culture and the examples already present in 
the culture. 

In the overall topic of African Feminist 
Mentorship, the above understanding enables 
the promotion of the feminist agenda through 
the construction of a multi-generational network. 
First the feminist movement in Africa requires a 
bespoke approach compared to the rest of the 
world because of the connection in diversity that 
the continent shares. There is a shared value 
all through the continent however different the 
people are and that is a strength that can be 
harnessed in this movement. The first step is 
to identify the women and the culture that they 
best understand by understanding the best way 
to impart the knowledge and information of the 
patriarchal system, and empowering them on 
how to fight to ensure that women’s rights are 
respected and upheld. Fighting a war one knows 
nothing about is like fighting a losing battle 
and it is important to first fully be aware of the 
ways in which women have been the victims 
of oppression and exploitation. Therefore, 
understanding the best way to impart this 
knowledge in a way that ensures the recipient of 
the information understands it is the pathway to 
fighting patriarchy from the grassroots level and 
bringing about the much-needed development. 
A further understanding is that the fight for 
the respect of women’s rights is a continuous 
process just as the previous generation provided 
the current generation with a better opportunity 
for their voices to be heard, the next generation 
could benefit from the current fight and make 
further steps to extinguishing the oppression of 
women. 
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5.0 KEY FINDINGS OF THE STUDY AND RECOMMENDATIONS

We need to fi nd ways to stay in touch with our cultural values and 
practices while interacting with an evolving world. This will help us 

sustain our identities as African women. We need to fi nd strategies that 
will help us bond with our younger women – Mary.

This project entailed both qualitative and quantitative research methods. Part 5.1 focuses on the 
qualitative research and 5.2 focuses on the quantitative research. 

5.1 KEY FINDINGS OF THE QUALITATIVE STUDY 
We interviewed a total of nine key informants and 
70 young women and girls from a wide range of 
professions, religions and institutional affi  liations. 
They included Women storytellers; Women 
in the corporate world; Women musicians; 
Women in education; Women in politics; Women 
group leaders; Women in tradition, culture and 
leadership - marriage- Women in religion/faith-
based organizations; and Women in peace 
and confl ict resolution–women mediators. The 
distilling of the research fi ndings was conducted 
under the following themes: -

• The Qualities of a Good Mentor (How to 
be a Good Mentor)

• The Qualities of a Good Mentee (How to 
be a Good Mentee)

• The Qualities of a Good Mentorship 
Relationship (How to nurture a strong 
mentorship relationship)

• The Skills, Tools and Methodologies for 
Mentoring Women (How to Mentor)

• The Role of Traditional Feminist 
Mentorship Practices in Africa today 
(What are the traditional feminist 
mentorship practices and how can we 
preserve this knowledge?)

• Feminist Mentoring in the 21st Century 
(How to mentor young women and girls 
in contemporary Africa)

• The link between Feminist Mentoring/
Feminist Movement Building and 
Feminist Leadership
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5.1.1 The Qualities of a Good Mentor (How to be a Good Mentor)

“Mentorship is about giving of yourself and this is important because 
when you do not give of yourself it means that we cannot be able to 
build a community of women, because if they do not learn from you 
who will they learn from. It’s about giving your time, knowledge and 

experience. The reason I say this is because what is the use of any 
knowledge If you do not share it; it is important to share the knowledge 

because then it creates an impact. For instance, in a young people’s 
WhatsApp group someone remembered what I mentioned to them in 
March about Networking and Collaboration; and we are in November 

and these 2 things I had stated enabled another to put them into 
practice. Hence your knowledge and experience create a ripple effect.” 

Beatrice Nzovu 

Mentorship involves two parties, i.e. the mentor 
and the mentee. The study revealed that overall, 
the mentor has a leading role and is expected to 
drive the mentorship process. It is in this regard 
that fi ndings in this study revealed the following 
qualities of a good mentor:

1.3.1 Commitment
During the study, commitment was the fi rst 
characteristic to be quickly identifi ed by the 
participants, both mentors and mentees alike. 
Each mentor acknowledged that mentorship 
was quite challenging and that it required a lot 
of dedication and patience. Many of the women 
in mentorship programs are at diff erent levels 
of growth with the majority still being novices 
in terms of even understanding who they are. 
Interestingly, each mentor said that it took a while 
before their mentees came around. A mentor in 
one of the programs said that in one instance it 
took at least 6 months for one of her mentees to 
open up to her. Similar sentiments were echoed 
by other mentors in the study as well.

1.3.2 Authentic
According to the study fi ndings, a good mentor 
should be authentic  and let her mentees get a 
glimpse of who she is. She should be vulnerable 
with them and be sincere with her own journey 
and the pitfalls and struggles she experienced 
as well.  This way mentees fi nd her relatable 
therefore making it easier for them to share their 
own struggles at their stage.

1.3.3 Objective
There is a need for mentors to keep away their 
biases and interact with mentees with an open 
mind. The fi ndings showed that mentorship is a 
learning process for both parties and it can be 
benefi cial for them.  For instance, a respondent 
said, “mentors need to have a growth and 
learning mindset.” Also, in relation to objectivity, 
another respondent said, “a mentor must have 
proper foresight to steer the mentee in the right 
path.”
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1.3.4 Empathy
A respondent listed sensitivity to the needs of 
her mentees as one of the characteristics of a 
good mentor. Her sentiments were supported 
by other mentors. Being empathetic with the 
mentees helps one to understand their socio-
cultural and political backgrounds. Women are 
not homogeneous, and they each have different 
struggles depending on their context.

1.3.6 Role model
Mentees consciously or unconsciously emulate 
their mentors, albeit while trying to retain their 
individuality.  Eva Mwalili, a media personality in 
Kenya said that mentors should be able to ‘walk 
their talk’. The same words were used by most 
of the other respondents as well.  According to 
Mandiedza Parichi (PhD): “Your character as a 
mentor is important because it is easy for you 
to create clones modelling you. Therefore, you 
need to be careful about the clones you create.”
  
1.3.7 Nurturer
This character was highlighted severally during 
the study. The ultimate goal of the mentor-
mentee relationship is to ensure that both 
parties are better than when they first begun the 
journey. This is particularly true of the mentees. 
The mentor should seek opportunities to develop 
and nurture the talents and gifts of her mentees 
beyond just talking. Phoebe Nyawira said that 
her mentor would invite them to her office at 
the UN. She also would tag along her mentees 
on her projects like one that she had with the 
BBC. Sometimes they would help them find job 
opportunities. Mandiedza Parichi (PhD) said that 
she gives her jobless mentees facilitation roles 
for the consultancy work she gets. Nurturing 
is not just about professions; it is also in self-
development. It calls for inspring confidence and 
self-worth in them. Dr Shukria Dini from Somali 
said that in the initial stages, her menteed were 
too shy to express themselves. They spoke while 
covering their mouths. Today they can speak out 
and share their views. They would not dance 
before but now they confidently do so. 

Other characteristics that came up included: 
being a good and open communicator, a well as 
being non-judgmental.

Nurturing is not just about 
professions; it is also in self-
development. It calls for 
inspring confidence and 
self-worth in them. 

1.3.5 Adaptive
Everyone lives in a dynamic, rapidly changing 
world. In a similar manner, cultures and societies 
are not static. Therefore, a mentor must be willing 
and flexible enough to make the adjustments in 
order to remain relevant in her mentorship work. 
The challenges she faced earlier on might not 
be necessarily similar to those her mentee faces 
presently. In addition, Mandiedza Parichi (PhD) 
added that today’s mentorship might need you to 
take up other responsibilities outside the scope 
like being a counsellor to your mentees. Mary 
Balikungeri, who has been a mentor for 25 years, 
advises that instead of mentors being stuck in 
the cultural norms, they should be open to the 
new ways of thinking of the current generation. 
To do this, she says that mentors ought to seek 
bonding strategies and opportunities with their 
mentees. 
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The study revealed some desirable characteristics 
that a mentee ought to possess to ensure the 
success of the mentorship program. These 
included:

1.4.1 Commitment and consistency
The attribute of commitment appeared in 
both the mentor and mentee list of desirable 
characteristics. It was noted that the majority 
of African women mentees sometimes never 
showed up for mentorship programs. This was 
partly attributed to a casual attitude towards 
mentorship and the absence of some level of 
seriousness thereof. It was also noted that the 
lack of commitment sometimes was due to the 
prevailing socio-cultural and political factors. An 
example is the prevalent state of insecurity in 
Mogadishu. Dr Shukria Dini stated that they had to 
take extreme measures to ensure the protection 
of their mentees. She gave an example that 
they never advertise their upcoming sessions 
because it might jeopardize them and give away 
their meeting venue to the militia groups such 
as the Al-Shabaab. The socialization structures 
in African communities are still patriarchal and 
women are not encouraged to attend such 
programs. Where they do attend, it is with a lot of 
difficulty and challenges.

1.4.2 Teachable
The findings revealed that mentees are 
sometimes not keen to learn the historical journey 
of the women’s struggles. Nyambura Ngugi gives 
an illustration of how the 30% gender quota 
in the Kenyan Constitution did not begin with 
its promulgation in 2010. The struggle began 
decades ago with women activists who fought 
to ensure that their rights are constitutionalized.  
Despite having so many sources of information at 
their fingertips, mentees must have the humility 
to be taught and guided through. There is much 
that has not been captured and has been written 
off, that can only be found if mentees listened to 
their mentors.

1.4.3 Respect boundaries
The mentor-mentee relationship can sometimes 
be blurred. Consequently, boundaries might be 
crossed. To avoid this, mentees are supposed 
to maintain some professionalism. They are 
encouraged not to be overly cordial with their 
mentors and to exercise space. This is more 
rampant not just with the new generation but in 
areas where there is high illiteracy as Phoebe 
Nyawira notes.

5.1.3 The Qualities of a Good Mentorship Relationship 
(How to nurture a strong mentorship relationship)

5.1.2 The Qualities of a Good Mentee (How to be a Good 
Mentee)

Various attributes of a successful mentorship 
relationship were presented during the study. 
The following were raised as the main qualities 
of a good mentorship relationship:

Participatory engagements
The findings showed that for a good mentorship 
relationship to exist,  an effective communication 
cycle between the parties was necessary. 
Both parties are supposed to engage in 
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communication, talking with each other and 
not at each other. There are various aspects of 
participatory communication that were raised.

Feedback
Both mentee and the mentor should be able 
to give their feedback freely. It could be a 
complement or correction. Where it is criticism, 
mentors should ensure that it is constructive 
in nature and not destructive. Feedback helps 
in evaluating progress and improving different 
aspects of the mentorship program

Active listening
Both parties should seek to listen to each other, 
and not to respond to but rather  understand 
what the other person is saying. Personal biases 
that clog effective listening should be minimized. 
The mentor should be alert and be able to listen 
even to the mentee’s non-verbal communication 
since some might be timid to raise concerns 
or questions. In such a case, Nyambura Ngugi 
advises that the mentor could prompt the 
discussion on what she suspects the mentee is 
holding back from. Perceptive listening improves 
successful communication.

Voicing opinion/open 
communication
The nature of the traditional mentorship practices 
that were hierarchical in nature are such that 
they have continued, even today. Therefore, the 
findings showed the importance of allowing the  
mentee to have a voice. Do not be quick to shut 
them down, otherwise they lose confidence.

Assignments
Three of our key informants, Nyambura Ngugi, 
Mary Balikungeri and Lydia Karanja stated that 
for accountability purposes, mentees should be 

assigned homework. It is important that they 
continue learning outside of the interactive 
sessions. This will help identify the key areas 
that the women and girls are struggling with that 
might call improvement.

Mutual respect and understanding
There is an expectation that the relationship will be 
professional. Each party is keen not to overstep 
her boundaries during interaction. There must 
be an understanding as well.  Gender dynamics 
are different and both parties must strive to 
understand each other. Interaction patterns may 
vary sharply due to early orientation. In this case, 
mentors would do well to exercise patience.

Healthy relationship
According to Mandiedza Parichi (PhD), mentor-
mentee relationships have the potential to 
become toxic due to incompatibility or any other 
reason. When both parties realize that they are 
not working well as a team or ‘not adding value 
to each other’, she advises that it is appropriate 
to terminate the relationship.

Planning and goal-setting
A good mentorship relationship is deliberately 
conscious about its goals and follows its plans. 
It must have an ‘end game’. This is important in 
helping evaluate the mentee’s progress.
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5.1.4 The Skills, Tools and Methodologies for Mentoring 
Women (How to Mentor)
Mentorship of women and girls needs different 
sets of skills, tools and methodologies. This is 
due to the different dynamics of women resulting 
from historical and cultural backgrounds.
Skills required for mentorship

Communication skills
The entire mentorship relationship relies heavily 
on the ability to communicate  successfully and 
effectively. 

mentor. Dr Shukria Dini said that upon returning 
from Canada in 2010, she had set out to start 
a research center in Mogadishu. However, upon 
arrival she realized that the immediate needs for 
the Somali women at that particular time were 
different. Therefore, she temporarily postponed 
her research quest.

Partnership and collaboration skills 
A mentor should have the capacity to work with 
others within a team dynamic for the success 
of her mentorship program. Dr Shukria Dini 
notes that in countries like Somalia, due to the 
positioning of the religious leaders, one has to 
win their goodwill in order to successfully run 
your mentorship program. She has partnered 
with teachers, other civil society organizations, 
Islamic leaders and the Government of Somalia 
through the Ministry of Gender which sometimes 
has an open policy. Mary Balikungeri says that 
she too has experienced success partly due 
to the collaborative efforts with the Rwandan 
government which is supportive of the women’s 
agenda.

Organizational skills
This is pertinent in building a lasting African 
feminist movement. You need skills to help you 
draw women together beyond their cultural, ethnic 
and class differences. One of the misgivings of 
the African feminist movement that the study 
brought out is the association of feminism with 
the middle class educated women. There is a 
need to rally women beyond those demarcations 
and simplify feminism to afford a chance to all 
women.

Assessment and analytical skills
Mentorship requires that the mentors have the 
ability to conduct  the background checks on  their 
mentees to know where they are and what kind 
of mentorship would best suit them. For example, 
some countries such as Somalia and Sudan are 
fragile and they are still experiencing civil wars. 
Others like Rwanda have come out of one. While 
others like Zimbabwe are experiencing economic 
recession. The mentor needs to discern the 
immediate needs of the women she has set out to 
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5.1.5 Tools and Methodologies for Mentorship
In the course of the study, we found out that the 
mentorship tools and methodologies for women 
have changed over a period of time with others 
making entry. These include:

Workshops trainings and seminars
This is one of the most common means of 
women mentorship across Africa. Different 
facilitators, each tackling a specific topic, are 
invited. According to our respondents some of 
the topics handled in these workshops include: 
Women leadership and governance, sisterhood 
and solidarity, economic empowerment, health, 
communication and interpersonal skills, self-
identity, handwork and craft skills such as knitting 
and many more.

We found out that other communities faced 
difficulty in organizing such seminars. One of the 
reasons was that feminism is not widely accepted 
and is often considered a western phenomenon. 
This affects the reception and attendance of 
feminist workshops and seminars.  There were 
other reasons such as finances and insecurity.

Group mentorship
Mentees can be placed in groups for easier 
mentorship. Through these groups, others have 
been able to start table financing, and merry-go-
rounds popularly known as ‘chama’ in Kiswahili. 
There are very many self-help groups in Africa 
that undertake various projects and can access 
finances.

Videos and literature
The use of videos is a recent form of mentorship 
among women. It is more common among 
illiterate women who cannot read or write. 

Mentors use visuals to illustrate the concepts of 
African feminism. However, those videos must 
be relevant to your mentees. Phoebe Nyambura 
says that while mentoring domestic workers, they 
used Chimamanda Ngozi’s videos or Wangari 
Mathai’s.

Literature is still used for mentorship although it 
has its own limitations such as illiteracy and poor 
documentation of women’s struggles.

Oral tools
They include the use of songs, poetry and 
dramatization. 90% of the mentors’ respondents 
acknowledged the use of songs or poems for 
mentorship. Mary Balikungeri from Rwanda said 
that during mentorship, the mentees dramatize 
issues such as genocide, gender-based violence 
etc.

National and regional women 
platforms
Currently, African women are organising and 
creating mechanisms from the grassroots level 
to the regional level. There are platforms such as 
FEMNET. However, our participants presented 
a challenge concerning the need to organize at 
a continental level and to create a Pan-African 
women’s platform where women could conduct 
continental dialogues on African women’s 
agenda.

Women and girl ambassadors
This too is a recent methodology where 
mentorship programs select a woman or a girl to 
be a goodwill ambassador for the program. The 
ambassadors are usually opinion leaders with 
community influence.
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Women and girls’ safe spaces
Mary Balikungeri, through the Rwanda Women 
Community Development Network, has created 
22 safe spaces for women and she plans to 
ensure each district in Rwanda has at least 
one safe space. The idea behind these safe 
spaces is give women an opportunity to breathe, 
recharge and heal. They also serve the purposes 
of nurturing dialogues and engagement. Similar 
tools have been used by Dr. Shukria Dini in 
Somali.

Exchange learning
Mentors can borrow a leaf from the diff erent 
contexts in Africa, and learn something from 
other communities, and where appropriate 
consider all the factors in the application of the 
borrowed knowledge.

Use of mother tongue and local 
dialects
The research found that ethnicity could be a 
powerful tool for perpetuating the African feminist 
movement. The mentors shared some instances 
where their mentees were unfamiliar with the 
offi  cial language such as English or French, 
and their local dialects were used as tools of 
communication. However, there were challenges 
involved in directly translating the term feminism. 
To assist in this, they would use scenarios and 
other local words to explain the concept. For 
instance, Eva Mwalili, a Kenyan radio presenter 
used ‘mwanamke kamili’, ‘mwanamke mahiri’, 
‘mwanamke ngangari’ that are Swahili words to 
explain feminism.

5.1.6 The Role of Traditional Feminist Mentorship 
Practices in Africa today (what are the traditional 
feminist mentorship practices and how can we preserve 
this knowledge?)

So, I wouldn’t be worried about the extinction of African feminist 
mentorship practices, but I would be more worried about, how we grab 

this moment and soar with it.” Beatrice Nzovu 

The traditional feminist mentorship practices 
are signifi cantly diff erent from the western 
ones. Whereas the western values emphasize 
individual empowerment and are more rigid 
in nature, the traditional feminism mentorship 
practices:

• Are focused on the community and 
society, and not just the individual. 
Phoebe Nyawira says that traditionally 
a child belonged to the community.  

The  Swahili phrase for this is; ‘mtoto 
ni wa jamii’. Therefore, not only the 
mothers, but also grandmothers and 
aunties would mentor the girls. This has 
changed drastically with westernization 
and increased insecurity.

• They were more impact-based as 
opposed to being driven by metrics and 
optics. 
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• They were open and were at the 
mentors’ discretion. They were not 
limited to the professional lives of the 
mentees but touched on all aspects of 
their wellbeing. 

Ultimately, these practices ensured harmonious 
living within the African communities. As African 
women burst into songs and poems, they were 
brought together in sisterhood and solidarity.  
Some of the traditional feminist mentorship 
practices include:

• Songs
• Poetry

• Dramatization
• Story-telling
• Sittings - this is where young women and 

girls after meals gathered around the 
fire place and listened to their mothers, 
aunties and grandmothers. 

The study findings show that most of these 
traditional feminist mentorship practices have 
not been documented or archived and are at risk 
of being forgotten. There is a need to document 
them and possibly digitalize them for access by 
the new generation.

5.1.7 Feminist Mentoring in the 21st Century (How to 
mentor young women and girls in contemporary Africa)
Considering that societies are not static 
and therefore the significant changes being 
witnessed, Mandiedza Parichi (PhD) says that 
the present-day challenges facing women 
and young girls today require different kinds of 
solutions.  We have women from war- torn areas 
facing challenges such as child recruitment into 
non- state armed groups. We have women from 
countries experiencing economic meltdown. We 
have a society who’s cultural and some religious 
practices undermine the essence of women. We 
are also living in the wake of globalization. What 
then are the skills required to mentor the 21st 
century woman? 

The study revealed that in addition to the earlier 
mentorship skills, there was a need to include 
the following:

Technology savvy
Our participants admitted that much is being 
done through online platforms nowadays. There 

is Zoom, Facebook, Twitter, You-tube and many 
more social media platforms.  Mary Balikungeri 
says that instead of the older generation being 
adamant and stuck in the traditional ways of doing 
things, she asks such mentors to collaborate 
with their young women mentees to harness 
these digital skills. They can advise them on the 
language to use while posting content on social 
media platforms. The poems and stories could 
be written as blogs for easier access by the new 
generation.

Emotional Intelligence
An emphasis was placed on the need for mentors 
and mentorship programs to be culturally, 
politically, economically and historically sensitive. 
The mentees’ backgrounds in their entirety 
matters because everyone is a product of the 
interactions of the societal institutions, values 
and norms. Nyambura Ngugi gave an example 
of her mentee who had mental health challenges 
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at the start of their mentorship program. She 
needed a special kind of attention. Therefore, 
the aspects of emotional intelligence such as 

empathy and understanding are crucial in the 
present-day feminist mentorship processes.

5.1.8 The link between Feminist Mentoring/Feminist 
Movement Building and Feminist Leadership 

The study indicated that the relationship between 
feminist mentorship and feminist leadership 
was dependent. The leadership gap in the 
African feminist movement can only be filled 
and sustained by African feminist mentorship.  
The future of women’s rights and the realization 
of the women’s agenda lies squarely with the 

emergence of new feminist leaders. However, 
Mary Balikungeri emphasizes the the mentees 
passion for women’s issues. She encourages the 
young leaders to build on what the former leaders 
have created and not to seek to write off their 
efforts. She also recommends and advocates for 
the unity of purpose among young women.

5.2 AFRICAN FEMINIST MENTORSHIP SURVEY – 
QUANTITATIVE RESEARCH
The section presents the demographic characteristics of the survey respondents as well the key findings. 
Part one presents the demographic characteristics while part two presents the key findings.

1. Demographic characteristics of the respondents
Table 1.1: Respondents’ Occupation 
Occupation Mentees Mentors

% %
Accountants 3.6%(1)
Advocates 17.9%(5) 8.3%(1)
Community workers 7.1%(2)
Deputy ED 3.6%(1)
Farmers 3.6%(1) 8.3%(1)
Gender officers 3.6%(1)
Lawyers 17.9%(5)
Nurses 3.6%(1)
Social workers 3.6%(1)
Students 10.7%(3)
Teachers 3.6%(1) 8.3%(1)
Software developer 3.6%(1)
Entrepreneurs 3.6%(1) 16.7% (2)
CEOs 3.6%(1) 16.7% (2)
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Program Officers 3.6%(1)
Musicians 3.6%(1)
Finance fellows 3.6%(1)
Risk analyst 8.3%(1)
Civic educator 8.3%(1)
Writer/life coach 8.3%(1)
Lecturer 8.3%(1)
County officer 8.3%(1)
Total 100.0% (28) 100.0% (12)

Table 1.1 shows that most of the mentees’ survey respondents (89.3%) were employed and only 10.7% 

of them were students. On the other hand, the table shows that the mentors’ survey respondents were all 
employed and distributed among different professions. An equal proportion of 16.7% are entrepreneurs 
and CEOs respectively. The other professions had 8.3% of the respondents each.

Table 1.2:  Respondents’ Religion 
Religion Christians Dar es 

Salaam
No 
religion

Spiritual Total

Mentors Percentage 91.7%(11) 0.0%(0) 8.3% (1) 0.0%(0) 100.0%(12)
Mentees Percentage(N) 89.2% (25) 3.6% (1) 3.6% (1) 3.6% (1) 100.0 %(28)

Table 1.2 shows that 89.2% of the mentees survey respondents were Christians, while the others, at 
3.6% each belonged to Dar es Salaam, Spiritual type of religion and to no religion respectively. The table 
also shows that almost all the mentor survey respondents (91.7%) were Christians.

1.3   Respondents’ Gender
Gender Mentors Mentees
Female 100.0%(12) 96.4%(27)
Male 0.0%(0) 3.6%( 1)
Total 100.0%(12) 100.0%(28)

The results in Table 1.3 show that 96.4 % of the mentees’ survey respondents were female and only 
3.6% of them were male. It also reveals that all the mentors survey respondents were female.

...Continued
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1.4 Age of the respondents
Age 
group 

18-24 24-30 30-35 35-40 40-45 45-50 50-55 55-60 60-65 65-70

Mentees 17.9% 
(5)

50%
(14)

21.4%
(6)

3.6%
(1)

0.0%
(0)

3.6%
(1)

3.6%
(1)

0.0%
(0)

Mentors 0.0%
(0)

25%
(4)

16.7%
(2)

16.7%
(2)

8.3%
(1)

0.0%
(0)

16.7%
(2)

8.3%
(1)

0.0%
(0)

8.3%
(1)

          
The results in Table 1.4 show that half of the mentees’ survey respondents were aged between 24 and 
30 years of age, while 21.4% of them were aged between 30 and 35 years, 17.9% of them were aged 
between 18 and 24 years. The rest, at 3.6%, were aged between 30 and 35 years of age, 45 and 50, 
and 50 to 55 years respectively. The table further shows that a quarter of the mentors were aged 24 to 
30 years of age, an equal proportion of 16.7% were aged 30 to 35 years, 35 to40 years, and 50 to 55 
years respectively while others at 8.3% were aged 40 to 45 years of age, 55 to 60 years and 67 to 70 
years respectively.

2. RESEARCH FINDINGS
1. Whether or not one has a mentor 
Whether one has a mentor

Yes No Total
Percentage (N) 67.9% (19) 32.1% (9) 100.0%(28)

The mentee survey respondents were asked whether or not they had a mentor and out of 28 respondents; 
67.9% of them had had mentors while 32.1% of them did not have mentors.

2.2 Length of time as a mentee/in mentorship
Mentees 0-5 years 5-10 years Above 10 

years
N/A Total

Percentage 53.6%(15) 7.1% (2) 7.1% (2) 32.1% (9) 100.0%(28)
Mentors 0-5 years 5-10 years 10-15 years 15-20 years A b o v e 

20years
Total

Percentage 
(N)

33.3%(4) 25% (3) 16.7% (2) 16.7%(2) 8.3%(1) 100.0%(12)

Most of the mentees had been mentored for a period less than five years as shown by the table above. 
The rest, at 7.1% each had been mentored for a period of between five and ten years, and above ten 
years respectively. The table also shows that most of the mentors had mentored for less than five years 
and about a quarter of them had mentored for between five and ten years.
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2.3 The kind of experience that the 
mentee has had.
The respondents who said they have had a 
mentor were asked about the kind of experience 
they had undergone and the following were 
their responses: They noted that they had great 
experiences that had helped them to grow, 
were able to look at life positively and noted 
improvements to their self-esteem. They also 
noted the opportunities and learning experience 
in ways that were interesting and enriching that it 
had helped them in skills acquisition. 

On the other hand, the mentors also noted the 
experience has been good, fulfilling, satisfying, 
energizing, interesting, had opened up their 
minds to an understanding  of the plight of young 
girls in Kenya and finding solutions to some of the 
challenges.  They had gained in their personal 
development efforts even as learned from their 
interactions with the young girls. However, they 
also felt that some of the experiences had also 
been overwhelming and challenging.

2.4 Critical things for successful 
mentorship
The respondents were also asked to mention 
two critical things for successful mentorship 
and the following came out from the mentees’ 
survey respondents: communication, honesty, 
networking, assertiveness, flexibility, friendship, 
authenticity and monitoring.

From the mentors’ survey respondents, the 
following were mentioned as being critical to a 
successful mentorship: establishing a relationship 
between the mentor and the mentee, the mentor 
should be able to identify with the mentee’s 
need, consistency, willingness to learn from one 
another, role modelling, passion, being ready to 
accommodate each other, active listening and 
availability.

2.5 Traditional mentorship practices at a risk of extinction 
Whether there are traditional mentorship practices at a risk 
of extinction
Mentees Yes No Don’t know
% (N) 80.9%  (17) 4.8 % (1) 14.3%(3)
Mentors Yes No Don’t know
% (N) 91.7% (11) 0.0%(0) 8.3%(1)

Results in the table above show that 80.9% of the mentees’ survey respondents said that there were some 
traditional mentorship practices that were in danger of extinction and only 4.8 % of those who responded 
said there are none. Upon being asked to name which practices these were, the respondents said that 
one-on-one mentorship faced the greatest risk because of the technology. They also mentioned the 
grandparent–child mentorship as being at risk of extinction, strict religious mentorship and indigenous 
knowledge practice.



45Summary Report: December 2020

The results in the table further show that 91.7% of 
the mentors said there were traditional mentorship 
practices in danger of extinction and only 8.3% 
of them said they did not know whether there 
was any practice at risk of extinction. Those that 
said there were risks, highlighted the following 
traditional mentorship practices that faced the 
danger of extinction; face to face mentorship, 
initiation rites mentorship, storytelling, cultural 
extinction such as language, customs, habits 
and beliefs.

2.6 Whether mentoring the new generation of young women requires 
different skills
Whether mentoring the new generation of young women 
requires different skills
Mentees Yes No Don’t know
% (N) 85.6%  (24) 10.8% (3) 3.6%(1)
Mentors Yes No Don’t know
% (N) 91.7% (11) 0.0%(0) 8.3%(1)

The respondents were asked whether mentoring 
the new generation of young women required 
different skills and the results in the table above 
show that a majority of the mentees’ survey 
respondents believe that mentoring the new 
generation of young women requires different 
skills. They noted that some of these were 
problem-solving skills, unlearning and learning of 
the changing perceptions, being able to get into 
the young women’s shoes and to feel with them, 
being able to break the old norms, listening and 
coaching skills and adaption to the changing 
times. They added that the mentor should also 
be in possession of networking skills, flexibility, 
patience, craftsmanship skills and should also be 
in a position to appreciate the new technologies.

The table further reveals that 91.7% of the mentor 
survey respondents said that mentoring the new 

generation of young women required different 
skills, and pointed  out emotional intelligence, 
the ability to connect mentees with opportunities 
as opposed to the traditional wishful thinking, 
positive energy, modern technological skills, as 
well as being an active listener, understanding 
, authentic, be ready to learn from others and 
appreciate that the times have changed and 
that the younger women were interested in 
experimentation.
 
2.7 Qualities of a good mentor for 
today’s African woman 
The respondents were also asked to highlight 
the qualities of a good mentor for the African 
woman today, and the following came out from 
the mentees’ survey; a good mentor should 
be courageous/brave/confident, experienced, 
empathetic, an active listener, friendly to the 
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mentee, patient, well-informed about current 
aff airs and the challenges that aff ect young 
women.  They should also be knowledgeable 
and understanding in the area of mentorship. 
A good mentor, according to the respondents, 
should also be kind, fl exible and accommodative 
to the new challenges/upcoming methodologies, 
time-conscious and humble.

They also added that a good mentor should be 
in possession of good communication skills, 
have good interpersonal relationships, be highly 
dignifi ed and a role model, passionate about 
mentorship and able to regularly monitor the 
progress of her/his mentee.

On the other hand, the mentors’ survey 
respondents noted that a good mentor should be 
a good public speaker, be empathetic, possess 
the ability to connect with the mentees’ emotions, 
be decisive and inspirational. She/he should 
be truthful and willing to guide others using life 
experiences. They added that she/he should 
be self-driven, passionate, courageous, humble 
and ready to cope with the day-to-day emerging 
challenges Also a good mentor according to 
the mentors’ survey respondents, should be 
knowledgeable and have a deep know-how of 
the area a mentee wishes to develop.  They 
should also be ready to share this knowledge 
and fi nally, she/he should be conversant with 
the rights of women as enshrined in the Kenya 
Constitution 2010. 

6.0 KEY RECOMMENDATIONS FROM THE STUDY

‘If you are not at the table you are on the menu and you shall surely be 
eaten” Flaviana from Tanzania

• Harness women’s regional and local 
mentorship networks.

• Conduct wide consultations on 
African feminist mentorship practices, 
pedagogies and methodologies with 
women across the region. 

• Develop a curriculum on context 
specifi c African Feminist Mentorship 
that could be used across the region 
with necessary variations.

• Peer learning across the African 
continent.

• Create a forum for networking, exchange 
of ideas and sharing of experiences by 
mentors and mentees. 

• Develop the African feminist mentoring 
tool kit using the research fi ndings.

• Develop a self-assessment tool for 
mentors and mentees. 

• Develop training modules using case 
studies from across the region about 
how to mentor.

• Document African women’s historical 
and contemporary experiences with 
mentorship and share the same across 
the region.

• Preparing a “what works” booklet on 
African feminist mentorship

• Develop and disseminate a booklet 
on the strategies that work for African 
feminist mentorship for upscaling across 
the region.

• Develop a feminist narratological 
approach to African feminist mentoring.
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• Utilize the available knowledge to 
advocate for feminist approaches in the 
formal and informal, public and private 
institutions. 
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